	enCompass Academy
LESSON PLAN

Class: English II

Week of: 23



	Objectives:

Situation (develop goals, tasks, curriculum standards)

	SWBAT recognize the specific sentence that expresses the main idea of a 

paragraph.  By identifying the topic sentence, formulating supporting sentences will come easily for students.
SWBAT identify supporting sentences.  
SWBAT identify and help develop a thesis statement, to develop a well-thought and thorough concluding sentence and to understand what a “hook” is.


	Nevada/Rainshadow Course Standards:


	2.12.2 Select during reading strategies appropriate to text and purpose to use self-correcting strategies

identify main idea and supporting details apply knowledge of text type
4.12.2 Explain how language is used for the purpose of

persuasion

propaganda

4.12.3 Analyze a theme based on evidence. Compare themes generated by a single topic. Describe a main idea based on evidence.

5.12.1 Use prewriting strategies to plan written work.

5.12.2 Draft multiple paragraph papers about a single topic that address

audience

purpose

supporting details

introduction

conclusion

transitions

	Common Core Standards:
(Use codes identified in unit plan)

	CCSS.ELA-Literacy.W.9-10.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning and relevant and sufficient evidence.
CCSS.ELA-Literacy.W.9-10.9 Draw evidence from literary or informational texts to support analysis, reflection, and research.

CCSS.ELA-Literacy.W.9-10.2f Provide a concluding statement or section that follows from and supports the information or explanation presented (e.g., articulating implications or the significance of the topic).

CCSS.ELA-Literacy.W.9-10.1c Use words, phrases, and clauses to link the major sections of the text, create cohesion, and clarify the relationships between claim(s) and reasons, between reasons and evidence, and between claim(s) and counterclaims.


	Required Materials:

Groupings (matching students and materials)
	Resource list:
(websites, books, videos, etc.)

	
	On documents for the white boards:

-Journal Entries
-Spelling list

-Quiz questions listed

-Peanut allergy article 

Videos: either use the youtube links provided or cue hard copy of video to the different parts.
Worksheets:  Developing Your Essay worksheets and Peanut Allergy article



	Procedures/Activities:

Step-by-step process with time for each process in parenthesis
Opening, Review, Lesson, Practice, Assessment, Application, Preview for tomorrow 

	Time
Mon
Tues
Wed
Thurs

	Attendance and Journal (7 Min)
Journal Prompt:  Think about pathos, ethos and logos.  See the board to refresh your memory.  Write three complete sentences for each one regarding the argument you could make to persuade others to donate money to save Rainshadow.  Use your Logos research worksheet and any notes to help you.

Ethos sentence:

Pathos sentence:

Logos sentence:

In groups at your table, share what you came up with.  (This journal entry and share time serves as review from previous lessons.)

Use pop sickle sticks to pick three people to share.  One example of each. (share time:  8 min)

State today’s objective:  To recognize the specific sentence that expresses the main idea of a 

paragraph.  By identifying the topic sentence, formulating supporting sentences will come easily for students.
Lesson:  (20 min)

Video:  Christmas Story, “I want you to write a theme.”  21:09-21:45 https://www.youtube.com/watch?v=yNKaKVTB2FI
What is a topic sentence? 
Definition:  Have students give answers, either based on prior knowledge or educated guesses.
Hand out Topic Sentence Worksheet.  Read together as a class the terms on the worksheet.  Hand out peanut allergy article from two weeks ago.  Have the article displayed on the white board.
Read first several paragraphs together as a class.  Emily will model the first couple of paragraphs and pick out the topic sentences.  She will also state whether the sentence is an appeal to pathos, ethos or logos.

Then read further.  Using pop sickle sticks, have students pick the topic sentence and identify whether the sentence appeals to pathos, ethos or logos.  Students are not to write on the paper.  Emily will highlight the topic sentences on the whiteboard.
Have students practice using the worksheet.  They may work in pairs and groups to come up with answers.  Report via groups the answers and check for understanding.

Wrap up:  Inform students that when we write our essays regarding persuading others to give to Rainshadow, each of their paragraphs needs to have a clear topic sentence and needs to balanced in using pathos, ethos and logos.
If time, give spelling test using the following words:

persuade

paragraph

composition

logos

ethos

pathos

evidence
funding

community

travesty

bullying

anecdote
credibility
sentence

Attendance and Journal (10 min)

Journal Prompt:  What does the term “supporting sentence” mean to you?  Please write a supporting sentence after this topic sentence (see worksheet from yesterday to refresh your memory about what a “topic sentence” is):  When I changed schools, it was very difficult.  (Write one supporting sentence here).
Share at your tables your statements from your journals (1 minute).  Emily, have one person from each table share with the rest of the class their statement. 

State today’s objective:  To identify supporting sentences.  Supporting sentences give details to make the main idea of a paragraph clear.  Supporting sentences support your main idea with sensory details, facts, or statistics, examples, or anecdotes.
Lesson: (40 min)
Video:  Ralphie hands in his “theme” paper.  https://www.youtube.com/watch?v=q8L86Z8YgeQ
Using the peanut allergy article from two weeks ago, have students identify the supporting sentences and why those statements support the topic sentence of each paragraph.

Hand out graphic organizer for the students’ persuasive essay.  Allow them to begin filling out their topic sentences and supporting statements.  When they use information from their Logos Research Worksheet from last week, make sure that they site their information on the graphic organizer.  Remind them to use Logos, Pathos and Ethos…. ALL THREE… on their graphic organizer.

Tomorrow we will discuss briefly the terms “thesis statement”, “hook” and “clincher statements”.
If time, give out grammar worksheets and have students work on them.
Attendance and Journal (10 min)
Journal Prompt:  Change the following statement to make it more interesting and appeal to a person’s senses (taste, touch, emotion, vision, etc.):  It was hot so I walked to get ice cream.
Have three students tell which words they deleted and changed and what their new statements became.  After each share, have class tell me what senses were appealed to as they heard the new statement.

State today’s objective:  To identify and help develop a thesis statement, to develop a well-thought and thorough concluding sentence and to understand what a “hook” is.
Lesson:  (50 min)

Video:  Find the part in A Christmas Story where Ralphie gets his essay back from his teacher.

Hand out clincher statement and thesis statement worksheets.  Students will also need the “Peanut Allergy” article from two weeks ago.

Read the definitions on the worksheets to define the terms we will be reviewing during the lesson.

Using the Peanut Allergy article on the white board, read the definition of “clincher statement” and show students where the clincher statements are in various paragraphs.  See if they can find some as well. Assign tables one of the exercises from the worksheet to complete as a group.  Report back to the class on what you came up with as a group.
Then move on to “thesis statement” worksheet.  Read definition.  Is there a thesis statement in the Peanut Allergy article?  Is it directly at the beginning of the article or somewhere else?

Instruct students that once they come up with a thesis statement, it will need to be at the beginning of your Saving Rainshadow Persuasive Essay, directly after a “hook” statement.

Ask if students know what a “hook” statement is.  Is there one in the Peanut Allergy article?  Where is it?

Do #1 on the Thesis Worksheet together as a class.  Then have students do #2 on their own.  Pick pop sickle sticks to have a few share their answers.  Discuss them individually and ask the class what is wrong or right about the statements and if they can be improved.

Move to the Essay graphic organizer.  Have students complete the entire worksheet, starting where they left off and con’t on with the thesis statement/hook as well as completing concluding (clincher) statement for each paragraph.  If they finish those, see if they can come up with their concluding paragraph.

Next Monday, we will learn how to properly site resources and quotes for the logos part of our papers, using the MLA style of research.  We will then do our official rough drafts, peer editing and final papers.  These will be due next Thursday.  Yes, they must be typed.  The more thoroughly that you fill out your graphic organizer worksheet, the easier typing your draft and final paper will be.
Exit ticket, last 5 minutes.  On a piece of lined paper, answer the three following questions as your quiz from this week’s lessons:

1.  Change this sentence into a “hook” statement to make it more interesting:  The water I spilled on myself was cold.
2.  What “logos” do you plan on using in your final essay paper about persuading others to help save Rainshadow?

3.  Which one of your classmates will you choose to peer edit the rough draft of your essay next week?



	Assessment:

Exhibit (arrange student portfolios and work samples)

Reflection (synthesize critical thinking and knowledge)

	Journals: 10 Pts Daily
Participation:  Worksheets, Projects or Reading Assignments completed.  Usually 10 points a day

Quizzes:  1x per week, usually on Thursday
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